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what we can to do our jobs effectivcly, As educators wc 111Ust take the 
tinlc to keep up with our own professional gro\vth so that we afe on top 
of new infornlarion, \Xfc rnust takc tinlC for our own physical, emotional, 
and spiritual well-being so that we have the strength to effectively scrve 
others. We 111ust continue to develop our own knowledge, skills, and dis
positions in order to fulfill our role in His kingdom. 

Finally, we must pray, as Solomon did, for a discerning hcart and for 
wisdom so that all our dealings with others may be God-pleasing. We 
nlust pray for courage to stand for what is just and right, and we 111ust 
pray for thc ability to love even those who are unlovable. \X/e must pray 
to see Christ in thosc whom wc scrve. 

()ne of 111y assignrncnts at Concordia-New York was to develop a 

mission statement for the college'S department of education. My col·· 

~-----------_ leagues and I defined our 
I susPect that many of us could mi ssion to be preparing 

poiotto~minglyral1domevents teachers who were com])e· 

thafsomehoW"~usedthingsto tent professionals, creative 
fall Into place, problem solvers, and scr· 

vant leaders. In future 

issues of the Journal, I plan to cxplore each of these in more depth to 
sec bow they can lead to more effective ministry and help all of us to 
meet tbe demands of being an educator in God's kingdom. 

In the 111cantinlc I'll continue to pray for courage, wisdoll1, and the 
otber qualities that I'll need in this challenging position. \'11 pray for you, 
and I bope that you'll pray for me as well. 

(Joel does work in luysterious ways, and the good news is that He 

will accomplish lIis purpose for us. LEJ 

.lam i3JI(;r.i!,elj 13A,) CrJJlf.'Orr/irl) Ei!J(:/' Hm~.I'1 (1969); }\1.Erl, Ulli!Je/:rl!J' (!l J-}rJl{JlolJ; Ph.D., 
ColuJJlbia UJiiN'J:fI!)J .'!C/'//ed tlJ r! LlIlheraJl JecoJ!dtl~:J' Jchool !mdll!l; f1!ld 011 tiJe/flall!)' q/ 
COl/cordia, }3J'()IJ.'X."!Jil/c, j\,TY b4ol"e {/((.y.1)1;'~g Ihe j)()Jitioll aJ Dum q/liJe Col/cpc qf EductlliOJl al 
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(adjective) to identify a helping process which focuses on general 
developmental needs, interests, concerns, and behaviors of stu
dents who arc wit-bin the normal range of functioning. 

The term 'counseling' will be used to identify a personal relation
ship and interaction in which students confidentially explore their 
feelings, ideas, and behaviors with a professionally trained coun
selor. School counseling has an educational base and is limited in 
scope and duration. The process may have far reaching personal 
effects on students, but it is not: intended to be a form of psy·· 
chothcrapy. Counseling may be provided to an individual student 
or a group of students. 

Although attempts have been made to sharpen the definition of 
guidance and counseling by differentiating them fr0111 other help
ing processes, the distinctions arc arbitrary and sometimes difficult 
to defend in practice. T'hey may not even be necessary (Myrick, 

1987, PI'. 6·7). 

Today, the services of the certified school counselor using a C()1TIpre
hensive deve10plTIental guidance curriculu111 has beco111e an in1portant 
parl of the everyday program experienced by elementary and middle 
school students (grades ](·8) in Missouri public schools. By 1997,97'10 
of the schools in tbe state of Missouri had begun using the compreben· 
sive developmental model for the delivery of school guidance and coun· 
seling services (Lapan, Gysbers & Sun, 1997). 

Third, counseling in general and the usc of the comprehensive 
devclop111cntal guidance 1110(1cl in particular, are 111ajor innovations in 
r--:~~-:-~~c--:-:-"""~-:-c-:-c'--""- eJe111cntary school curriculutTI 

... cou~selingi~generai and practice tbat have yet to be 
andt/1e use of the compre- adopted by most Lutheran ele· 

hen$ivEt dEtvelopmlitntal mentary schools of the 

guidancemC)del ••• have.yetto Missouri District. These com· 
prehensive developmental be adopted .... 

L..c....~ __ ......c-'-_~ ____ ~ __ --.J school counseling services are 

separate and distinct from those services traditionally identified as "pas· 
toral" counseling services, that is, those counseling services that proceed 
from the office of the pastoral ministry in the congregation (Lueker, 
Pocllot, & Jackson, 2(04). 

According to Diana Stroup, Director of Counseling Services for the 
Lutheran Elementary School Association of St. Louis, in the Missouri 
District during the 2003·2004 school year, less than 17'0, of the elemen· 
tary students in the Missouri District were enrolled in schools with formal 









munication, and student's at-home coping skills (Borders & Drury, 

1992). 

Two particularly applicahle studies were done in 1997 and 2001 in 
Missouri clementary and middle schools which demonstrated that stu

dents who participated in well-implemented comprehensive develop

mental guidance programs had higher self-reported grades and reported 

the perception that school was preparing them for the future by making 

11101'e career and college inforn1ation available (Lappan, G-ysbers, & Sun, 
1997) and that students felt safer at school, had better relationships with 

their teachers, were 1110re inclined to express a belief that their education 

School counseling inter
ventions have asubSten
tial.implict on students' 
eduCational and personlll 
dev~l()pment. 

was relevant and important to thei! 

futures, earned higher gr'ades and 

were 111UrC satisfied with the over

all quality of education available to 

them in their schools (Lappan, 

Gysbers, & Petroski, 2(01). In 

their review of 30 years of studies 

relating to school guidance programs, Borders & Drury concluded: 

School counseling interventions have it substftntial impact on stu
dents' educational and personal development. Individual and small 
group counseling, classroom guidance, and consult-ation activities 
seem to contribute dirccdy to students' success in the classroom 
and beyond ... It seems vcry clear that policy makers and practi
doncrs should ensun.: that every student has rhe opportunity to 
participate in a comprehensive school counseling program. 
(Borders & Drury, 1992, p. 495) 

A compadson of standards: Missouri public schools 
The Missouri Department of Elementary and Secondary Education 

(MODESE) has established specific standards for the inclusion and per

formance of guidance curricululll and services in its Missouri School 

Improvement Program Integrated Standards and Indicators Manual 

(MODESl':, 20(11). The Standard for the number of counselors assigned 

to a building stipulates that certificated counselors are to be assigned to 
schools on the basis of counselor to student ratios ranging fro111 a 111in1-

mum of 1/500 to a ratio of 1/375 (MODESE, 2001, p.ll). 

MODE,SE also sets standards which specify the inclusion of a guid

ance curr.icuIUlll, and instruction in each of the 111ajot dOlllains included 

in the comprehensive developmentalmodcl: Personal/Social, 

Academic/Educational and Career/Vocational. 
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counseling professional on a regular basis for therapeutic purposes. This 
is to be dis6nguished [1'0111 classroo111 instructional groups, which as 
111cl1tioncd earlier, arc used extensively in J ,utheran schools to cover top

ics similar to those found in the public school counseling curriculum. 
Therapeutic group counseling was only used only in those Missouri 
Disttict schools which had the 
services of a professional coun
selor, and then only sparingly, 
and Inost (01111110111y to assist 
students dealing with parent 
loss through death or divorce. 

The schools in the study 
werc generally careful to identi
fy as "counselorsH only those 

The teacllers~nd administra" 
~rsln th~studYsample a.l50 
made extensive use 0111111nrt 
islmownas"consul~ing"in 

the j~rgonof school.coun
selors. 

individuals with appropriate crcdentials e.g. certification or professional 
coursc work. In the sole exception, the individual involved worked under 
the supervision of other staff members with appropriate counseling C!'C
dentials thereby meeting the intent of the ASCA guidelines (Ametican 
School Counseling Association, 2003b). 

The teachers and administrators in the study sample also made 
extensive usc of what is known as "consulting" in the jargon of school 
counselors. Counselors frequently discuss specific student issues with 
parents, teachers or school adn1inistratol's when those individuals have a 
direct interest in helping the student. The teachers and administrators in 
thc study sample reported frequent interactions among staff members 
and between staff members and parents when seeking to develop a plan 
for action to assist a student. Many of these conversations occurred in 
group discussions, especially as less experienced teachers sought to find 
ways to work with individual students. Principals and teachers also 
reponed that there were regula!' consultations occurring between the 
principal and his 01' her teachers as they worked as a team to help move 
students ahead through individual crises. 

These "consultations" were generally less formal than might usually 
be found when a professional counselor consults with a parent, teacher 
or administrator. In being less formal, there was much less presumption 
of confidentiality and much more of a collegial sharing as faculty mem
bers and administrators worked together in pmgram planning and prob
len1 resolution. However, these conversations scen1ed to serve the sa111e 
functional purpose as the lTIOre formal consultations in schools with 











Lutheran schools means that the lessons which address significant stu

dent developmental needs also have great importance to students and 
teachers in the Lutheran school programs cxamincd. This high degree of 
correspondence between religion classes and guidance curriculu111 is 
unrecognized by many teachers and principals and contributes to the 
erroneous judgtnent that 1..,1.1thcra11 schools are not attentive to the 

"counseling needs" of their students. J-fhis is not to be construed to 
ll1can that the religion curriculu111 is 111crcly a counseling curriculu111. The 

religion curriculum is at the -----~~-:_:__c:c-:_: ___ ..,..._:_='C'C_:-:-_:_~ 
heart of everything a . ...•. 
Lutheran school is and R~!>Ell'lrchindi«:ilt~sthatlDcluding 
docs and should not be 
111inin112cd in that 111(U111cr, 

BoweVCf, it is 1111porta11t to 

recognize that, In addition 
to the spiritual education 
and daily contact with the 

asi~ifj«:ilnt~()Cati()naICl)mpo
nent.«:illl. in!lrease~udents' 
ap~reci~ionf()f:th~ •• PractiC<ll. 
applicatjonoftl'lethings they 
tearn •.. 

Word of Cod provided by the religion curriculum, as an added benefit it 
also provides the opportunity for students and teachers to engage in 
direct instruction about in1portant dcvelop111cntal topics C01111110111y 
found in a counseling cunicuJUt11. 

Research indicates that including a significant vocational component 
can increase students' appreciation for the practical application of the 
things they Jearn and have a widespread positive effect on the learning 
outcomes of the school. In most of the Lutheran schools, this vocation
al education c0111pOnent is regarded as incidental to the acadcll1ic cur
riculum and conse<-]uently .is not given the attention that it deserves. 

III. Because of the counseling function of the pastoral ministry, it 
is also likely that many Lutheran elementary schools rely on the expertise 
of the parish pastor in those crisis situations that demand immediate 
intervention. 

The role of the parish pastor in the Lutheran elementary school 
turned out to have a fairly distinct de facto description in Lutheran 
schools. It is true that the pastor has a role in crisis counseling in 
schools, but he should not be considered the crisis counselor. Pastoral 
counseling is called for in thcse schools when there is a death in the stu
dent's family or when there arc significant marriage and family issues in a 
student's life which have a negative i111pact on the student's pcrfornl~Hlce 
in school. Other crises, such as when conflict between students flares 

Llft/!ertl11 Fidllealio1J JOlin/a/- T,/o/lIllle 140) No.4-Page 251 













Publishing HOllse. /On-linel. Available 
http://www.lcms.org/ ca/www I cyclopedial 

Missouri Department of Elementary and Secondary Educmion. (2003) 
Content Standards for the Missouri Comprehensive Guidance 
Program. IOn-line]. Available http://dese.mo.gov/diveareered/guid·· 
anee_plaeement _index.htm 

Missouri Department of L,lementary and Secondary Education. (20(l1, 
July). Missouri School Improvement Program: Integrated Standards 
and Indicators Manual. (rhird Cycle). IOn-linel. Available 
http:// dese.mo.gov I divimprovel sial msip/index.html 

Myrick, R.D. (1987). Developmental Guidance and Counseling: A 
Practical Approach. Minneapolis, MN: Educational Media 
Corporation. 

Nejedlo, R.j., Septeowski, Dj., & Tollerud, T. (1996). Developmental 
Counseling Model for Illinois Schools: Guidelines for Program 
Development, K-12. (Available from Illinois Counseling Association, 
p.o. Box 903, Dixon, IL 61(21). 

Schneider, B., & Stevenson, D. (1999). The ambitious generation: 
America's teenagers motivated but direction less. New Haven, CT. 
Yale University Press. 

Thornburg, H.D., (1986). The counselor's impact on middle-grade stu
dents. The School Counselor, 34, 170-177. 

Bernard TO/yes ir rJ 1970,-Wllrill(!i(; (f CONcordia" Je}}!('IlY~ J\Th /0 JJ!/!i(:b he bas F(!((mtjy flCi-Y'jJled 
(/ Cai/lo leach ill /he ])(jJ{)J'IJJl(!JlI r:l EdllCCllioJl D(jNllilJlfllt al1d 10 .r(fl'l)(, as Diret-ior ~l_Field 

E:KjJerieJIccs. FJe colJjJ/eted the klA ill Edllt'atiolJ at Cal(/omia Sia/e Un//JetTI!)' , Los /11zge/eJ 
i/1 1982 and Ibe Ph.D. ill .Edllcediollal FOIIIN/atioIlY (// St. JANis Ullipeni!]! ill 2005. 111 his 
Il/ost tecentj)oJition, he belJ serpu! (lJ Diretior q/ GlIidrl1lce alld Ltltherelll HZ~h School f!l SI. 
Cb{jd(!.l~ . ft. PetelJ) 1\10. 

iJldilJidlla/., inkreJkd il1 oblaillilZr.; (/ CO}!)' r!ltbe diJserltrtioll IfjJon })Jhich this article if bOJed 111(J)' 

con/act hilll at /;tofljeJ(flYbSJ(,org, 

LutiJeran EdNcatiOll JOllrnal- T/olllJJle 140, No.4-Page 257 









new creation." (Gal. 6:10, 15). The second and sixth chapters of the 
New 'J'cstalDcnt book of C;-alatians and our own personal experiences 
tell us tbat we belp strengthen their faith and Christian walk by: extend

ing grace; sharing in the struggle of the Christian life; encouraging their 
hearts; uniting them; standing together for what is right; listening; saying 
we will pray; being available and lending om presence; coming alongside 
in school-related tasks; being an example of kindheartedness; extending 
help and support: in specific times of personal or family crisis; giving a 
hug; ask_ing questions to express interest; sharing Scripture; sending a 
card with a spiritual or Biblical message; leading each other away from 
delusions and falsehoods, and into the truth of Christ; living in peace 
and thankfulness (Rom. 12:18); affirming right living and wisdom choic
es; den10nstrating Christian virtues alTIOng ourselves; setting aside 
denominational differences 
and uniting on the; essentials 
of the Christian faith. 

InJohn 13:35, .Jesus 
speaks to I·Iis disciples at the 

We kI10wthateven the smallest 
silelrtPlilyel'Of any believer Is 
heard at the throne of God. 

last supper, tbe Passover meal: "By this all men will know that you are 
111)' disciples, if you love one another." His new c0l111nand was for us to 

love one another as He loved us. We arc here in the public scbool to 
demonstrate sacrificial unity with other Cbristian teachers so that our 
unbelieving colleagues will see God's love. 

L: After a death in my family, I experienced an outpouring of com
passion and love from colleagues at my school. It gave me the opportu
nity to say, "I thank God for all of you and for putting me in this place 
to work." 

We arc also in the public school to show the goodness of God to all, 
as situations permit. The Apostle Paul in his letter to Titus and to the 
Christians at Colossi teaches us many principles. A reading of these two 
letters reveals that we arc to make Christ attractive by how we do out" 
jobs and by living in such a way that we are not despised. Also, \vc are to 
respect authority and to draw respect to ourselves by our gospcltnessage 
clearly, as the opportunity is provided to us. "Make the most of every 
opportunity," says Paul in Colossians 4:5. He continues by encouraging 
us to learn how to " ... walk wisely an10ng outsidcrs ... and know how to 
answer everyone." (Col. 4:6). \Ve can walk wisely among our colleagLles 
by avoiding slander, living peaceably, be.ing considerate, showing hutnility 
to all, avoiding foolish arguments and quarrels, and by extending kind
ness to others who are confused, l'ebelJious, or deceived -- since we our
selves " .. . \vere once outside the truth." (Titus 2:3-5). 
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L: C)nc n10rning 111y teaching assistant and 1 were having a prayer in 
our room before the school day began. The media specialist walked in 
on us, and with tears in her eyes said "\l\fhat a wonderful way to start the 
day," 

D: A new colleague who was a Christian thought there were no 
other believers teaching in the huilding. I assured her we were spread 
throughout the building, quietly doing our jobs. The two of us began a 
prayer notebook that was passed between us as the need arose. She and 
her husband werc seeking wisdon1 regarding a 111()Ve to (another state) 
with their young family. I had a son in the military. They had a good 
adjustlnent in their 1110VC, and Iny son graduatcd fr0111 language school 
with great success, 

Many opportunities arise through other colleagues that provide ways 
for us to give to needy families, provide instruction for struggling stu
dents, and to come alongside grieving faculty members. 

Finally, we are here in the public school for our own personal faith 
walk. We began with Him by faith, and we walk with him in faith. God 
takes faint-hearted and fearful believers and creates confident and secure 
followers. We know that even the smallest silent prayer of any believer is 
heard at the throne of God. We also know and accept his grace for all 
our days, but especially for the bad ones, believing each one is a gift with 
a new beginning. To listen to the Spirit and to "walk in His way" is our 
daily prayer. We also learn to articulate our faith and to stand alone, if 
necessary, on issues that Inay influence others against (;-od, _His Word, 
and His will. We ask Him to open our eyes to situations around us that 
den10nstrate His working. 

So, how did we get here and why do we stay, we teachers in public 
education? We came by His providential plan, by various routes. We stay 
for the children, for our Christian colleagues, for all in general who work 
around us, and for our own faith wall<. We look behind us and arc 
thankful for His faithful leading and provision. We grow in our belief of 
His sovereign work in our lives every day. It is He who will continue to 
orchcstrate events, arrange conversations, give protection, and change 
lives by his grace. That is why we Christian teachers arc in the public 
square - the public school. LEJ 
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literacy and reading instruction, today national research is also intensely 
studying the integral components of successful nurneracy and 111ath 

instruction. 

()ver the years, a body of research and instructional practice contin

ues to build a case for how 1110re childrcn 111ay be successful in the cady 
years of school. The current focus of the NICHD Early Learning and 

School Readiness Program is "to identify early interactions with adulls 

_~~~~ __ ~---; and peers, the early childhood 

... students. ~o beli~veth~y 
~e.goOdataCt:u~emi~ an~ 
Iearningingene)'CIlbave .aten
d~ncytobemor~sllccessf\J1 
thr~ugI1ollt.tbeir··schoolcar .... 

education teaching methods 

and curricula, and conlprchcn

sive early childhood interven

tions that suppOl"t learning 
and development, specifically 
in domains that prepare chil

L.c--'--'-'-'_-'-'-'-__ ~ __ __'..C _ _'__'__'."_'_"_" dren from diverse back-

grounds." Developmentally appropriate, quality preschool experiences, 
motor development and parent training programs have demonstrated 

success in reducing early learning failure. (Sornson, Preventing Learning 
Problems) As the positive consequence of the "Matthew effect" takes 

hold; students who believe they are good at academics and learning in 
general have a tendency to be more successful throughout their school 

career (lbrgeson, 1998). 

One School Disuict's Success Story 
While some public school districts have continued to observe high 

rates of reading failure and increasing rates of special education identifi
cation, other school districts have focused on program or system 

changes to reduce early learning failure. During the 1992-1993 school 

year faculty of Michigan's Northville Public Schools, guided by Robert 
Sornson, tben Executive Director of Special Services, began early inter .. 

vention training. The State of Michigan's total special education identifi
cation rate averaged 10.8(1., of its student population compared to 

Northville's 10.2(1'0. Over the next four years, the State of Michigan's 
average for total special education identification increased steadily to 

11.6(% while during the same period of time Northville's rate decreased 
to 8.8%. During the 1996-1997 school year Northville Public Schools 

hegan a pilot Instructional Support Team approach on one of its five 
school campuses. Northville Public Schools defined Instructional 

Support as a dynamic process of collaboration and team support which 
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not hinder the111, for the kingdonl of heaven belongs to such as these" 

(Matt. 19:14 NIV). 

Lutheran churches exist in all fifty of the United States and beyond. 
Parents and children alike attend weekly worship and bible study within 
these congregations. Lutheran congregations continue to help establish 
.Lutheran schools in their community. While a few Lutheran elementary 
schools may be closing their doors, new early childhood centers and high 
schools have been established in recent years. 

Lutheran churches and schools offer a loving support system to 

assist parents in nurturing their children in a Christ-centered setting. 
S0111e congregations are 1110re cognizant of this fact than others and ate 
proactive in their approach to planning for this support system. In striv
ing for excellence, the Lutheran system promotes quality school pro
grams at all education levels, 
from early childhood to post
graduate, utili:t.ing current best 
practices in educational and 
brain research. As Lutheran 
schools expand their reach to 
embrace children within their 

WI14'n.it~mest()preve~ng 
~!Iy.!eat?j~·fail!lr~,eal1y 
interVenti()?··ilndl;lO()d.i~n •• 
tioos are not enollghtoensllre 

conl111unities, on-going cXalnination of progra111S being offered is funda
mentally important. 

Questions for Schools Committed to Promoting Early Learning 
Success to Consider 

(Ramey & Ramey, 20(4). Following are <Juestions idcntified as dis
cussion points while transforming Michigan's Northville Public Schools 
to a "Model of .Early Learning Success." 

• Do we consciously work to establish relationships with students 
and parents? 

• 

• 

• 

Do we use a consistent approach to behavior Inanagenlent? 

Do students feel emotionally and physically safe in our school? 

Do we establish procedures/routines for behavior, instruction, 
and transitions in our school? 

• Do we regularly assess what students know and can do (curricu
lum-based assessment) so that we can effectively design instruction? 

• Do we adjust instruction to meet the needs of all students (dif
ferentiation)? 
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Christ, to agape love, as Childs (1992) defines it. This provided the point 
of reference most often stated. This is a strong indicator of the signifi
cance that the Biblical accounts might have for the principals who were 
interviewed. It calls attention to the fact that there is a dearth of litera
ture in the Lutheran tradition that directly addresses a philosophy of 
Lutheran schooling or looks at the application of Lutheran ethics to the 
schooling process. Lutheran understandings of the world, the nature of 
the human beings that inhabit that world, the origins of that world and 
the purpose of those humans have not been drawn together in an acces
sible format that busy school principals can access. 

In many ways the findings of this study arc a few intriglling pieces of 
a jigsaw. They provide hints regarding the way principals reflect on tl1eir 
actions in what they see as ethical dilemmas, bllt they do not in any way 
provide a total picture. I am left with more questions now than when I 
began the research project several years ago. The partial knowledge is 
useful, but more knowledge and understanding of the reflective process 
in the development of Lutheran secondary school principals, and of the 
function of values in that process would be of even greater use. Only 
further research will be able to widen the scope of knowledge and 
understanding. 

The usc of trans-rational values for meaning making by the princi
pals is an indication to the church that faith driven beliefs do influence 
the actions of principals, at least the ones in this study. While the find
ings indicate those values afc present, they do not support a view that 
there is a theological reasoning operating. In all three accounts, the 
importance of "walking the talk," of being an example of Christian 
behavior is spotlighted. The accounts suggest that the principals have an 
idealistic expectation that the way of Christ will be the way of life in the 
schools. However, the study shows that there are many difficulties in this 
expectation. HU111an sinfulness, weakness, cirCUll1stancc and stubborn
ness are all operating in the day to day events. An important implication 
for the development of Lutheran principals is the need to provide more 
opportunities for principals to master the theological underpinning to 
their values, and find a balanced attitude toward those who arc driven by 
differing values. 

The importance of both family and community in the formation of 
values is suggested in the accounts. An implication for the church 
regarding the development of principals is the provision for principals 
to reflect with congregational and family groups as well as professional 
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groups. Consideration here might be to provide time and opportunity 
for such gathering. While this will occur naturally in the lives of some, 
the expectations inherent in the work of principals can S0111ctin1CS l11ilj·· 

tate against taking time to reflect on events with family and church 
members. Structured times for retreat with congregational and family 
members could help in this kind of reflection and development. 

Implications for the educational development of principals for 
Lutheran schools also emerge from the findings. It is evident that the 
world view is strongly shaped by values, and that values act as a filter for 
the acquisition of knowledge, the taking in. In order to grow, individuals 
need to be encouraged to see events and experiences in new ways. 'T'his 
will require the development of situations that shake the filters 01' even 
question the filters. Such development will need to begin with critical 
reflection. Since the research demonstrates how powerfully the sub 
rational and trans-rational values impact on the functioning of some 
Lutheran principals, it would be useful for the Lutheran Church of 
Australia to find ways to help principals become more attuned to their 
own values and the impact these have on their professional lives. The 
techniques of Clinical Pastoral Education that the church uses in the 
development of its pastors might well he adapted to use in the develop
ment of the principals of its schools. 

Finally, the Lutheran church should consider in what ways it could 
continue fostering a strong culture of Biblical and theological study and 
critical reflection for principals and potential principals. The curtent 
opportunities for study arc limited and very dependent on the initiative 
of individuals. It may he important to encourage and support young 
educators who have the academic potential and the desire to broaden 
their educational experience beyond the boundaries of Australia. 

The accounts of these principals clearly show how challenging the 
work of a principal can be. In the words of one, "I hope no one else 
has to go through this," but of course, someone will go through the 
sleepless nights and anguish of trying to find the right thing to do. It is 

part of our human journey. LEJ 
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BookR~view:jIWester"'iHumal1ism
A·· ChristiqnPerspectiy-er A,~u;de 

for Understanding theM,oral 
DeciineinWestem Cultute" 

by Robert Hoyes 

J. D. Carter 1I1'estem HtIllltlllirllJ -./1 Christitln PenJ)U'tilJe: A Cllide/or 
UIlt/eJ:rtcmtiil1,g the Mom/ Declille ill IWestern Cidtllre, North Canton, OH: 
Photon Publishing, 2005 

M
any have had the experience of coming upon some kind of 
religious program or televised worship service while flipping 
through the channels. If they pause to watch what is going Of 

Of listen to the 111cssagc, it is not UnCOlTI1TIOn for then1 not only to see 0 

hear some tbings they find familiar, but also encounter other things that 
- either because of the style of delivery or the words used to convey th, 
message itself - just don't sit right with them. They understand what th. 
speaker is trying to say, and Inay recognize, and perhaps even agree with 
some of the presuppositions informing thc speaker's worldview, but it's 
just not the way they would say it, and ll1ay at SOlne points even seen) 
wrong, in their opinion. That's what it is like to read this book, the only 
one offered so far by Photon Publishing, an independent operation run 
by the author, John Darrell Carter, Ph.D. 

According to the information provided on the back cover (and the 
Photon Publishing Web site), this is the auth01"s first publication "in 
Christian philosophy from a biblical perspective," an interest he now ha, 
tilne to pursue since his rCt1rClTICnt as a scientist who holds a doctorate 
"in the science of n1acromolecules." No additional infonnation is reach 
Iy available about the various scientific positions he has held "in govern
Inent, academia and industry," but we do learn that he "becan1e a 
Christian after reading C. S. Lewis' 'Mere Christianity' while serving in 
the U.S. Army during the era of Vietnam." 

One docs not have to get too far into the book to begin experienc
ing the mixed emotions or conflicted feelings alluded to above, giving it 
what, at first, could best be described as an enigmatic quality. After fur
ther review, however, what began to elnerge was downright vexing. On 
the one hand, a Christian reader will smely be ready and willing to 
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space program, administered by NASA, operates on a philosophy 
of atheism where image takes precedence over substance. One can 
only wonder if NASA's unprecedented number of catastrophic 
failures over the last few decades is a result of that agency's 
humanistic philosophical approach to its mission, NASA is an 
organization that could do a good service to truth if it kept 
humanistic philosophy out of its science. But NASA's leaders have 
chosen the popular path, and secular humanistic scientists are so 
good at intimidation that there is little chance for change in that 
governmental agency. 

One wonders, perhaps uncharitably, if Carter, at some point in his 
scientific career didn't seek, unsLlccessfulJy, a job in the space agency. 
Regardless, there is a tone of grudge settling that runs throughout the 
book. 

The work also has far too many mechanical/typographical errors 
and spelling errors to not be distracting, including repetitive passages 
where it appears that the less preferred version during composition was 
not deleted, quotes not closed, other punctuation problems, and both 
random and consistent ("Engles" for Frederick Engels) spelling prob
lems, most of which would bave been caught by an editor who was not 
also the author. 

A book likc this could have had some value as an introductory 
(through relatively elementary and superficial) overview of the history of 
several key figLlres in Western civilization. However, in light of the 
author's bias, through which he interprets almost every historical event 
and figure he describes (that humanism is the cause not only of every 
societal ill, but also every moral wrong that befalls fallen humanity), this 

effort is ultimately disappointing, at least to this reviewer. LEJ 

H. Ro/mi I--Jl"!)l(ts if P"f!fi:JJor qf P~Iz/ical Jcimce at Concordia Ullil)(:rsity, RilJer 1+m'Jt, fL. 
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A
bout a half century ago C.S. Lewis wtote a book 
he called "The Screwtapc Letters." He wrote it a' 
a series of the letters from a high-ranking devil 

named Serewtape to his nephew, a lower-ranking devil. It 
the letters, Serewtape gives his nephew advice on how to 
persuade people on earth to fall away from God. The 
book helped millions of its readers to see that the things 
that threaten to disconnect us from our faith in God 
don't always COlne fr0l11 obvious sources, but fr0111 sub
tleties that cause doubt and despair. 

If a more cutrent letter were written to give advice 
on how to pull principals away from their mission and 
faith, it might be like the following: 

My Dear Nephew, 
You'd be well advised to get your client, the principal. 

to take criticism personally. Even though he probably 
hears ten positive COln111cnts for every negative one, 
emphasize the negative comments. Let him be consumed 
by them. Try to make him bitter about remarks the stu
dents, their parents, the teachers, or the boards may 
make. Don't allow him the time to cherish the apprecia
tive words of others. Keep him from noticing the gen
uine smiles of the kindergartners or the grateful words 01 

a school parent. 

There are few tangible ways for a principal to assess 
the results of his efforts at school. Use this to your 
advantage. Instill doubts about whether he's making a 
difference in the lives of his students and their families. 
Christians are constantly being reminded to be faithful to 
their calling and to be assured of God's presence. 
Convince him to be skeptical of that. 

Keep reminding him of the financial woes of the 
school. Keep him worried about how the bills are going 
to be paid and whether or not enrollment figures will be 
sufficient. 

Even though his God has gotten your client through 
a lot of crises in the past, convince your principal to for
get those previous experiences and to treat each new 
challenge as something beyond C;od's control. 
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Don't be alarmed that your client is still going through the motions 
of attending church each Sunday and participating in regular faculty 
devotions. Get him to believe that it's simply par!: of his job. Do what 
you can to keep him from thinking that he needs things like church and 
devotions to be enriched. Don't let him sec how they can help sustain 
him through the stresses of his daily life. Make him sec them as just 
more tasks in an already busy schedule. 

r am amused, my dear nephew, at the old saying, "Idleness is the 
devi!'s workshop." If people only knew how happy it makes me to sec 
principals work so hard and then feel guilty about enjoying a leisurely, 
restful Sunday. Keep your client too busy to smell the roses. Help him to 
find excuses for not taking a peaceful walk in the park. Few places on 
earth arc as densely populated as school buildings. Your client is con
stantly around crowds of people. That's good. It keeps him from the 
solitude he needs to quietly treasure the love of his God. 

Regarding your client's prayer life, it's best if you can dissuade him 
from praying at all, but if he insists on praying, help him to get discour
aged when his prayers aren't answered the way he hopes. Coerce him 
into being prescriptive in his prayers, telling God how to solve his prob
lems. Teach him to evaluate the value of each prayer by the immediate, 
apparent success it has. That should help to discourage him. 

I'm pleased that your client is allowing some of his students to irri
tate him. Continue to use that to our benefit. Do what you can to make 
him view his students as enemies, not children of God. Make him 
obsess on the letter of the law, or in this case, the student hand hook. 
Help him to see himself as the enforcer of the law, not the messenger 
of the Gospel. 

At all cost make sure your client avoids laughter. Laughter docs our 
side no good and should be discouraged. Fun is closely related. It is of 
httle use to us. 

I'm afraid that the principal understands too well that he influences 
people most powerfully by his example. Steer him away from that. 
Persuade him to believe that the anger he shows toward uncooperative 
students or parents is sinlply righteous indignation. En1otional outbursts 
are our friends. We don't want those students to think that stressful situ
ations can be handled in calm, caring ways. 

This last matter, my dear nephew, is a dehcate one. YoU!' client seems 
to have a sincere humility about him. That's dangerous. People will see 
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that and try to emulate it. Fortunately for us, humility is a tightrope walk 
You can lise it for our gain in either of two ways. F;'irst, you can get him 
to lean too far to the right and fall off the tightrope by blaming himself 
for every problem the school encounters. Make him guilt-ridden. 
Destroy his confidence and self-esteem. 

The other extreme is to get him to lean too far the other way and 
become too enamored of himself. Let him believe that whatever suc· 
cesses the school has had are because of him. Make him overly proud sc 
that he doesn't think he needs to listen to the teacbers, parents, and mos 
importantly, God. Help bim forget that he is a servant. Christians who 
understand their role as servants hurt our cause. 

Principals bave a powerful, loving, caring God to strengthen them. 
But the good news is that tbey've got a difficult ministry. With consider
able effort on your part, they can be made disconsolate and dispirited. 

Best wishes, 

Your Uncle. LEJ 
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I 
'n1 on 111Y way to New ()rleans for a week of work 

and 111inistry. b:arlier this 1110rning our. 111inistry tC:11D 

heard a sermon at the church that hosted us 
overnight in northern Mississippi. Their ministry of hos
pitality - week after week - is a true labor of love and 
generosity. Thanks, Lord! But the most powerful messag' 
my heart is taking away from the last twelve hours is the 
experience of venturing out in faith without knowing 
what this next week will bring. 

Interstate 55 is a mere three miles from my house. 
But the part of the very same highway that I'm on today 
is more than 700 miles from my house, with another 300 
miles to go before reaching our destination for the week. 
One part of it is incrcdibly familiar. And the part we're 
traveling at the moment is completely unfamiliar, yet 
familiar at the same time. After all, an interstate is an 
interstate, right? Or is it? 

Traveling and Learning 
As we each lead children throughout the year in our 

classroo111s, this interstate is, in a sense, a 111ctaphor for 

what happens each week and each day. Thc travel is both 
familiar and new. 'The activities, centers, discussion, and 
expetienccs arc both old and new at thc same time. After 
a while teaching takes on a familiatity that says "I know 
how to do this. I've done it before." And at the same 
time it unfolds into a dynamic novelty that also says 
"Wow! I nevet thought of it like this before. This child 
is challenging 111C to find new strategies, new answers, 
new questions, new activities, new experiences, and new 
ways of thinking about what teaching and learning are 
and ought to be. 

What are your children traveling through right now? 
Are you exploring new pathways within the familiarity of 
the daily-ness of learning together? Are you infecting 
children with your own love of learning and your excite
rnent of discovery? 

The adventure of learning needs to be one that is 
shared between teacher and student. Children learn more 
from the process of learning than from the facts and 
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concepts thcy afC accumulating. They afC learning Iw}]) to learn while they 
arc deciding lJJiJcl/ to learn. 

Structure and Novelty 
One advantage of the familiarity of the interstate is the speed and 

efficiency with which we can travel to a new destination. That's another 
111etaphor for learning. 'fhe satneness of structure in the classroo111 pro··· 
vi,les the familiarity that allows the novelty of exploration to take place. 
Children need both: structure and novelty; predictability and change; 
reliability and adventure; smneness and newness. 

'lbo much sameness breeds boredom. Tbo much novelty and change 
leads to insecurity and loss of confidence. 'lbo much of anything is not 
a good idea. 

Learning and Serving 
My 111ain rcason for choosing to travel to New ()rleans is a sense of 

the need for ministry to the families we will impact. I am going in order 
to be able to servc, In a sense, this too is a n1etaphor for a claSSr001TI, 
\Xle travel into new topics and new ways of learning in order to serve 
our students. \X1e explore new ideas because our calling is to encourage 
them, to belp them learn. \Y/e serve. We encourage. \Y/e help. That's 
exactly what I plan to do this week. That's what I attempt to do every 
week with gtaduate and undergraduate students. 

Others learn because they sec us learning and want to share in the 
exciten1ent. ()thers learn because we encourage their learning and walk 
alongside by learning with them. Still others learn because we help them 
by providing the materials and experiences that fuel tbeir learning and 
keep them energi~ed. 

I-Ielping and encouraging others to learn is a servant activity, \X1e arc 
not the resident experts who con1e to give infonnation while others s1n1-
ply receive it. We are not the only source of information in the class-
1:00111, Rather, we each serve as a guide, a resource, a catalyst, an encour

ager. That's ministry. LEJ 
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What do the following phrases have in common? 

• 

• 

• 

• 

• 
• 

• 

• 

Ministry in Teaching 

The Master's 'Ibuch 

Apples and Alleluias 

Touching Lives: Yesterday, Today and I"orevcr 

The Carpenter's Tools 

Divine Design 

With Jesus I Reign 

Redeemed, Revived, Ready 

As an educator in L,uthcran ll1inistry within the range 

of "rookie" through "clneritus," you 111ay easily associate 
at least one of the above phrases with LEA's triennial 
Convocation. Since 1984, each of the eight themes has 
highlighted God's special call to serve through the min
istry of Lutheran education. Numbers of participants 
have grown over the yeats from several hundred to sever· 

al thousand. The scope of ministry has been enhanced a, 
individuals f1'Om the United States and at least eight othe, 
countries have gathered to celebrate both the diversity of 
those we serve and aU that we have in C01111TIOn as 
Christian servants. God's baptismal grace makes us joyful 
to serve together with one mission. 

\1(Ie arc now just two years away from the next inter
national gathering of Lutheran educators in Minneapolis, 
Minnesota. Mark your calendar for April 24-26, 2008. 
The theme for the next LEA Convocation will be 
"I-"'ountains of Faith and Knov..rledgc." We afC rC111indcd 
in these words about God's precious life-giving gift of 
love through the blood of our Savior Jesus Christ. \1(Ie 

are called to "come to the unity of the faith and knowl
edge of the Son of God," (Eph. 4:13) because we are 
cleansed by the living water that Jesus gives. "The water 
that I shall give him will become in him a fountain of 
watcr springing up into evcrlasting life." Gohn 4:14). 

Lutheran educators are the fountains that flow f1'Om 
the living water. The energy, direction, pattern and 
strength of each fountain varies f1'Om person to person. 
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The ditcctions that the flowing watcrs take will be formed by the chil
dren, youth and adults Wh0111 we serve. Needs vary fr0111 day to day, 
conditions require our flexibility, and obstacles necessitate our changing 
course. I-Iowever, the fountains that spring from the living watcts of 
Jesus continue to flow strong. They arc even stronger when we c0111binc 
our rcsources and navigate the channcls together. This is onc key goal of 
the Convocation. 

Arc you ready to gather together in the baptismal waters with thou
sands of your colleagues in Christ? Are you prepared to be drenchcd in 
the cascade of fellowship, spiritual dcvelopment, profcssional growth, 
and global insights that await you in Minneapolis? \1(/atch for furthet 
information to be available in coming months. Let us know how you 
would like to be involved. \1(/e look forward to diving into the refreshing 
and renewing fountains of faith and knowledge with you and your staff 

in 200S. LEJ 
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A COlleagu,e of mine officiated an eighth gra, de g,'irl: 
basketball game over the weekend. An irate par
ent, bothered over some of his calls, accosted 

him afterwards and asked for his full name and where he 
worked. 

A recent parent conference replayed an all-too famil
iar scene: In01TI and dad were furious and at their wits' 
end over their freshman daughter's poor grades. The 
daughter does whatever it takes to just get by. They 
begged for the teachers' help in turning their daughter 
around. 

A colleague confronted another colleague in the 
school parking lot with a rage-filled tirade after being 
asked to trin1 his extracurricular progtalTI because it was 

interfering with the participating students' classroom IOcr 
fonnance and other extracurricular involvc111cnt. 

There are probably many and varied dynamics at 
work in all rhose involved in the above incidents. Many 
books, conferences, and workshops could be formulated 
from similar examples and focus on societal changes to 
individual psychology. I want to suggest one C0111111011 

den0111inator, however, that rarely gets our attention. 

We have a problem that: surfaces quite often in our 
Lutheran high schools. More accurately, we have symp
toms of a deep problem that rise to the foreground 
throughout a school year. The flesh of students believes 
that life is hidden in athletic prowess, academic achieve
ments, or boyfriend/girlfriend relationships. The flesh of 
staff believcs that life is hidden in successful programs, 
well-run classrooms, or sterling reputations. The flesh of 
parents believes that life is hidden in well-behaved chil
dren, public iinage, Of cooperative teachers. 

These belicfs are idolatrous. Like Martha, we become 
"anxious and distracted over 111:1.ny things" and forget 
that we need only One thing. (Luke 10:38-42) In our 
desperation and fear that we might lose the very thing w( 
think we need, we lash out at those around us who 

threaten us, who block our goal. We become angry and 
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accuse teachers, adnlinistrators, parents, students, and nl0rc subtly, C:;-od. 

\l(!e ftet and it leads to evil: wrath, malice, slander. We become bonnd 
and blind and the more we discuss with others the trials and afflictions 
tonnent.ing us, the nl0re enlbedded we beco111e in our idolatrous beliefs. 
We plot, we scheme, we manipulate. Many well-meaning people console 
us and give advice. But we need to hear Truth that will set us free. 

"Set your nlinds 011 things that are above, not on things that afe on 
earth. For you have died, and your life is now hidden with Christ in 
God" (Col. 3:2-3). 

We no longer need to clamor for this or for that. Our identity is 
firmly and safely anchored in heaven. 

Lutheran schools have this liberating Truth. And we get to proclaim 
it daily to young people who arc trying to "find their life." The Good 
News is that Life has already found and called them. 

The next time you find yourself listening to someone's squabble 
down here, take a 11101nent to repent of your own tClnptatiol1 to idolatry. 
Rest in your forgiveness won by Christ. And then speak the Truth in 
.Iove that your neighbor needs to hear: "your life is now hidden with 

Christ in God." LEJ 
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A ccording to our good friend N. oah Webster' (di.d 
you know his wife could not get a word in edge
wise?), "H_abit" is defined as a "frequent repeti

tion," And the word "Holy" 111cans "set apart to the 
service of God." Put them both together and we have 
Holy Habits. Let us take a look at these Holy habits that 
are so inlportunt in our own faith lives. 

Another term that helps us to consider how we live 
out our joy-filled lives in the Lord, is "Resurrection 
Routines." Resurrection Routines, or Holy Habits, help 
us to focus on some basic behaviors that we have that 
enable us to center on Christ, the Lord of all of life. 

Mark Buchanan, in his book "Your God Is TClO 
Safe," defines Holy Habits as " ... the disciplines, the rem 
tines, by which we stay alive and focused on Christ. At 
fir'st we choose them and carry them out; after a while, 
they are part of who we are. And they eany us." 

Holy Habits can train us to focus on God, instead of 
all of the other "stuff" that gets in the way, like sched
ules and lesson plans and meetings and disagreements 
and turf wars and our own egos, to na11le just a few. 
Holy Habits help to convince us that ther'e is much, 
much more to life than who wins the World Series (spo
ken hy a true Cubs fan) and why there is so much traffic 
today and how come everybody else's kid is doing better 
than mine. Holy Habits arc ways that God allows us to 
rc-focus and to prioritize our lives, beginning at the 
Cross and the Empty Tomb. Holy Habits are not shrewd 
gimmicks for tracking an elusive deity. They are, rather, 
ways of tracking ourselves dO\Vl1 in our elusiveness of 
either being still and knowing He is God or making evcry 
effort and knowing the samc. They arc ways of breaking 
and Inending our own bUlnan ways. They arc ways of 
fleeing boredom ra ther than God. 

So, friends, what arc some of your Holy lIabits? 
And what other Holy Habits might we want to test out 
in the days and weeks ahead? When I've asked thi.' 
question at various conferences, I've received these kind~ 
of responses: 
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• 
• 
• 

• 
• 
• 
• 

• 

• 
• 
• 
• 
• 
• 

Daily morning prayers. 

Playing reflective music. 

Walking each day with the Lord, for hoth physical and spiritual 
exerctse, 

Having a place to study in my own home. 

Singing wherever I an1. 

Regular worship each week. 

Personal reading of the Scriptures (and not just because I'm 
preparing for a class or an assignment.) 

Laughing as much as I can, especially at myself. 

Getting enongh sleep, so r can handle the day's challenges. 

Caring for people, one person at a time. 

Taking time out of my day for myself. 

Greeting each person I meet with a smile and "hello." 

Doing something for someone else, intentionally, every day. 

Reminding myself at night that I am Baptized and forgiven, 
especially if I have had a horrible day. 

And on and on and on. 

What arc some of your Holy Habits? One such Holy Habit could be 
to make a list of your Resurrection Routines and share them with others. 
How about listing them at your next staff meeting, or family discussion, 
or social function with your friends? This habit of sharing these choice 
behaviors might just become a Holy Habit in itself. 

In our culture, the word "habit" has taken on too 111uch of a nega
tive connotation, as if it is a "bad" habit. Not so. Habits can be affirm
ing, useful, necessary, as long as they arc seen as l11cans to an end and 
not ends in themselves. Holy Habits help us to focus on the Lord in our 
daily lives, bellO us to find the refreshment and energy through the Word 
and the Sacraments, enable us to serve other people, and provide great 
opportunities to celebrate life to the fullest. Let's hear it for Holy llabits, 
and Resurrection Routines. Anything that we do to help remind us of 
our connection to the Lord and the fact that He continues to allow us to 

"practice the Resurrection", is a great habit and routines that needs to be 
fostered, developed, and increased. 

May each of us continue our Holy lIabits and Resurrection 
Routines. In doing so, we will con6nue to be blessed, and we will contin
ue to be blessings to so many others .. .in the Holy and Resurrected 

name of Jesus. LE] 
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I 
am penning the words of this column on the 
Tuesday before Ash Wednesday and the beginning 
of Lent. This juncture on the Christian calendar 

seems odd to a great many people. The call of Lent is 
one of discipline, sacrifice, and sober reflection on the 
sufferings of Jesus. How strange for a civilization that 
works all year to eradicate suffering and to heartily and 
lustfully celebrate life to move in another direction entire
ly (in fact, this evening - "Fat 'T'uesday" - will sec 1110tC 

than its share of last minute flings and parties). We have 
never guite shaken off the advice of an 18th century 
philosopher to cultivate "the greatest happiness for the 
greatest number." Indeed, there is nothing lTIOst of us 
would rather do than mass produce happiness. And yet, 
the Lenten Season bids Christians to "share in His suf
fering" (Romans 8). And so we carefully and deliberately 
meditate on the vanity of the world, the necessity of 
repentance, and the Passion of Christ. 

Educators - especially L.utheran educators - know a 
thing or two about sacrifice, discipline, and suffering of 
course. From the sacrifice of time with our own families 
for the sake of our students; from engaging in a noble 
profession without great financial reward (and some
times, respect); from frustration and disappointment 
when school budgets are deemed expendable; from so 
many other perspectives, we frequently think about our 
own self-sacrifice and difficulties. 

l-lowcvcf, Lent calls us to "share in His suffering," 
That is the key. It is in the suffering of the Lord that we 
are reconciled to God; His sacrifice, not ours; lIis will, 
not ours; His life, not ours. That is the message of Lent 
as it is understood in the Church of the Reformation. Is 
salvation centered in our works and OUf sacrifices and 
our suffering, or in Christ and His suffering? It makes all 
the difference in the world for our faith. Ultimately, our 
suffering docs not matter. We can deal with it if our lives 
are not centered in ourselves. But the suffering of Christ 
does matter fOf, "He was bruised for our iniquities ... and 
with His stripes we are healed." This understanding will 
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deliver us all our Jives fro111 every ten1ptation to false ll1artyrdon1. 

The formula for the Lenten Season is simply this: we share in the 
sufferings of Christ in order to share in His resurrection. All of us who 
live and work at: Concordia University here in River Forest wish you a 

happy and joyous Easter celebration. LEJ 
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