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what we can to do our jobs effectively. As educators we must take the
time to keep up with our own professional growth so that we are on top
of new information. We must take time for our own physical, emotional,
and spiritual well-being so that we have the strength to effectively serve
others. We must continue to develop our own knowledge, skills, and dis-
positions in order to fulfill our role in His kingdom.

Finally, we must pray, as Solomon did, for a discerning heart and for
wisdom so that all our dealings with others may be God-pleasing. We
must pray for courage to stand for what is just and right, and we must
pray for the ability to love even those who are unlovable, We must pray
to see Christ in those whom we serve.

One of my assignments at Concordia-New York was to develop a
mission statement for the college’s depastment of education. My col-

leagues and I defined our
mission to be preparing
teachers who were compe-
tent professionals, creative
problem solvers, and ser-

) vant leaders. In future

issues of the Journal, I plan to explore each of these in more depth to
see how they can lead to more effective ministry and help all of us to
meet the demands of being an educator in God’s kingdom.

In the meantime I’ll continue to pray for courage, wisdom, and the
other qualities that I'll need in this challenging position. 'l pray for you,
and I hope that you'll pray for me as well.

God does work in mysterious ways, and the good news s that He
will accomplish His purpose for us. LEfS

Jane Buerger, BA., Concordia, River Forest (1969); M Lid, University of Houston; P12,
Colnnebia Universety, served ay a Lutheran secondary school feacher, and on the facully of
Concordia, Bronxuilley, NY before accepting the position as Dean of the College of Vducation a
Rover Vorest i 2005, She may be coutacted at aflwerggi@ennfedn.
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(adjective) to identfy a helping process which focuses on gencral
developmental needs, interests, concerns, and behaviors of stu-
dents who are within the normal range of functioning,

The term ‘counseling” will be used to identify a personal relation-
ship and interaction in which students confidentially explore their
feclings, ideas, and behaviors with a professionally trained coun-
selor. School counseling has an educational base and is limited in
scope and duration. The process may have far reaching personal
effects on students, but it is not intended to be a form of psy-
chotherapy. Counseling may be provided to an individual student
or a group of students,

Although actempts have been made to sharpen the definition of
guidance and counseling by differentiating them from ather help-
ing processes, the distinctions are arbittary and sometimes difficule
to defend in practice. They may not even be necessary (Myrick,
1987, pp. 6-7).

Today, the services of the certified school counselor using a compre-
hensive developmental guidance curriculum has become an important
part of the everyday program experienced by elementary and middie
school students {grades K-8) in Missouri public schools. By 1997, 97%
of the schools in the state of Missouri had begun using the comprehen-
sive developmental model for the delivery of school guidance and coun-
seling services (LLapan, Gysbers & Sun, 1997).

Third, counseling in general and the use of the comprehensive
developmental guidance model in particular, are major innovations in
elementary school curriculum

and practice that have yet to be
adopted by most Lutheran cle-
mentaty schools of the
Missoursi District. These com-
prehensive developmental

school counseling services are

separate and distinet from those services traditionally identified as “pas-
toral” counseling services, that is, those counseling services that proceed
from the office of the pastoral ministry in the congregation (Lucker,
Pocllot, & Jackson, 2004),

According to Diana Stroup, Director of Counseling Services for the
Lutheran Blementary School Association of St. Louis, in the Missourt
Disttict during the 2003-2004 school year, less than 17% of the elemen-
taty students in the Missouri District were enrolled in schools with formal
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munication, and student’s at-home coping skills (Borders & Drury,
1992).

Two particularly applicable studies were done in 1997 and 2001 in
Missouti elementary and middle schools which demonstrated that scu-
dents who participated in well-implemented comprehensive develop-
mental guidance programs had higher sclf-reported grades and reported
the perception that school was preparing them for the future by making
more career and college information available (Lappan, Gysbers, & Sun,
1997) and that students felt safer at school, had better relationships with
their teachers, were more inclined to express a belief that their education

1 was relevant and important to thei
futures, carned higher grades and
were more satisfied with the over-
all quality of education available to
them in their schools (Lappan,
Gysbers, & Petroski, 2001). In

i their review of 30 years of studies

relating to school guidance programs, Borders & Drury concluded:
School counseling interventions have a substantial impact on stu-
dents’ educational and personal development. Individual and small
group counseling, classroom guidance, and consultation activities
seein to contribute directly to students” suceess in the classtoom
and heyond. . 1t seems very clear that policy makers and practi-
tioners should ensure that every student has the opportanity to
participate in a comprehensive school counseling program.
(Borders & Drury, 1992, p. 495)

A comparison of standards: Missouri public schools

The Missouri Department of Flementary and Secondary Education
(MODTSE) has established specific standards for the inclusion and per-
formance of guidance cusriculum and services in its Missouri School
Improvement Program Integrated Standards and Indicators Manual
(MODISEH, 2001). The Standard for the number of counselors assigned
to a building stipulates that certificated counselors are to be assigned to
schools on the basis of counselor to student ratios ranging from a mini-
mum of 1/500 to a ratio of 1/375 (MODESE, 2001, p.11).

MODESE also sets standards which specify the inclusion of a guid-
ance curriculum, and instruction in each of the major domains included
in the comprehensive developmental model: Personal/Social,
Academic/Tiducational and Career/Vocational.
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counseling professional on a regular basis for therapeutic purposces, This
is to be distinguished from classyoom instructional groups, which as
mentioned earlier, are used extensively in Lutheran schools to cover top-
ics simifar to those found in the public school counseling curriculum.
Therapeutic group counseling was only used only in those Missouri
District schools which had the

services of a professional coun-
selor, and then only sparingly,
and most commonly to assist
students dealing with parent
loss through death or divorce,
The schools in the study
were generally careful to identi-

fy as “counselors” only those
individuals with appropriate credentials e.g. certification or professional
course work. In the sole exception, the individual involved wotked under
the supervision of other staff members with appropriate counseling cre-
dentials thereby meeting the intent of the ASCA guidelines (American
School Counseling Association, 2003D).

The teachers and administrators in the study sample also made
extensive use of what is known as “consulting” in the jargon of school
counselors. Counsclors frequently discuss specific student jssues with
parents, teachers or school administrators when those individuals have a
direct interest in helping the student. The teachers and administrators in
the study sample reported frequent interactions among staff members
and between staff members and parents when secking to develop a plan
for action to assist a student. Many of these conversations occurred in
group discussions, especially as less experienced teachers sought to find
ways to work with individual students. Principals and teachers also
reported that there were regular consultations occursing between the
principal and his or her teachers as they worked as a team to help move
students ahead through individual crises.

These “consultations” were generally less formal than might usually
be found when a professional counselor consults with a parent, teacher
or administrator, In being less formal, there was much less presumption
of confidentiality and much morse of a collegial sharing as faculty mem-
bers and administrators worked together in program planning and prob-
lem resolution. However, these conversations seemed to serve the same
functional purpose as the more formal consultations in schools with
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Lutheran schools means that the lessons which address significant stu-
dent developmental needs also have great importance to students and
teachers in the Lutheran school programs examined. This high degree of
correspondence between religion classes and guidance curriculum is
unrecognized by many teachers and principals and contributes to the
erroneous judgment that Lutheran schools are not attentive to the
“counseling needs” of their students. This is not to be construed to
mean that the religion curriculum is merely a counseling curriculum, The

religion curriculum is at the
heart of everything a
Lutheran school is and
does and should not be
minimized in that manner,
However, it Is important to
recognize that, in addition
to the spiritual education
and daily contact with the
Word of God provided by the religion curriculum, as an added benefit it
also provides the opportunity for students and teachers to engage in
direct instruction about important developmental topics commonly

found in a counscling curriculum,

Research indicates that including a significant vocational component
can increase students’ appreciation for the practical application of the
things they learn and have a widespread positive effect on the learning
outcomes of the school. In most of the Lutheran schools, this vocation-
al education component is segarded as incidental to the academic cus-
siculum and consequently is not given the attention that it desesves.

ITI. Because of the counseling function of the pastoral ministry, it
1s also likely that many Lutheran clementary schools rely on the expertisc
of the patish pastor in those crisis situations that demand immediate
intervention.

The role of the parish pastor in the Lutheran elementary school
tutned out to have a fairly distinet de facto description in Lutheran
schools. It is true that the pastor has a role in crisis counseling in
schools, but he should not be considered the crisis counselor, Pastoral
counseling is called for in these schools when thete s a death in the stu-
dent’s family or when there are significant mastiage and family issues in 2
student’s life which have a negative impact on the student’s pesformance
in school. Other crises, such as when conflict between students flares
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new creation.” (Gal. 6:10, 15). The second and sixth chapters of the
New Testament book of Galatians and our own personal experiences
tell us that we help strengthen their faich and Christian walk by: extend-
ing grace; sharing in the struggle of the Chyistian life; encouraging their
heares; uniting them,; standing together for what is right; listening; saying
we will pray; being available and lending our presence; coming alongside
in school-related tasks; being an example of kindheartedness; extending
help and support in specific times of personal or family erisis; giving a
hug; asking questions to express interest; sharing Scripture; sending a
card with a spiritual or Biblical message; leading each other away from
delusions and falschoods, and into the truth of Christ; living in peace
and thankfulness Rom. 12:18); affirming right living and wisdom choic-
es; demonstrating Christian virtues among ourselves; setting aside
denominationat differences

and uniting on the; essentials
of the Christian faith,

In John 13:35, Jesus
speaks to His disciples at the
last supper, the Passover meal: “By this all men will know that you are
my disciples, if you love one another”” His new command was for us to
love one another as He loved us. We are here in the public school to
demonstrate sacrificial unity with other Christian teachers so that our
unbelieving colleagues will see God’s love.

I After a death in my family, I experienced an outpouting of com-
passion and love from colleagues at my school. It gave me the opportu-
nity to say, “1 thank God for all of you and for putting me in this place
to work.”

We are also in the public school to show the goodness of God to all,
as situations permit. The Apostle Paul in his letter to Titus and to the
Christians at Colossi teaches us many principles. A reading of these two
letters reveals that we are to make Christ attractive by how we do our
jobs and by living in such a way that we are not despised. Also, we are to
respect authosity and to draw respect to ourselves by our gospel message
clearly, as the opportunity is provided to us. “Make the most of every
opportunity,” says Paul in Colossians 4:5. He continues by encouraging
us to learn how to “...walk wiscly among ousiders. . .and know how to
answer everyone.” (( <)] 4:0). We can walk wiscly among our colleagues
by avoiding slander, living peaceably, being considerate, showing humility
to all, avoiding foo]zsh arguments and quarsels, and by thcndmgj kind-
ness to others who are confused, rebellious, or deceived - since we our-
selves L were once outside the truth.” (Titus 2:3-5).
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L One morning my teaching assistant and 1 wete having a p; ayer in
ous room before thc school day began. The media specialist walked in
on us, and with tears in her eyes said “What a wonderful way to start the
day”

I2: A new colleague who was a Christian thought there were no
other believers teaching in the building, 1 assured her we were spread
throughout the building, quietly doing our jobs. The two of us began a
prayer notebook that was passed between us as the need arose. She and
her hushand were secking wisdom regarding a move to (another state)
with their young family. I had a son in the military, They had a good
adjustment in their move, and my son graduated from language school
with great success.

Many opportunities arise through other colleagues that provide ways
for us to give to needy families, provide instruction for struggling stu-
dents, and to come alongside grieving faculty members,

Finally, we are here in the public school for our own personal faith
walk. We began with Him by faith, and we walk with him in faith. God
takes faint-hearted and fearful believers and creates confident and secure
followers. We know that even the smallest silent prayer of any believer is
heard at the throne of God. We also know and accept his grace for all
our days, but especially for the bad ones, believing each one is a gift with
a new beginning. To listen to the Spirit and to “walk in His way” is our
daily prayer. We also learn to articulate our faith and to stand alone, if
necessary, on issues that may influence others against God, His Word,
and His will. We ask Him to open our eyes to situations around us that
demonstrate His working.

So, how did we get here and why do we stay, we teachers in public
education? We came by His providential plan, by various routes. We stay
for the children, for our Christian colleagues, for all 1n general who work
around us, and for our own faith walk. We look behind us and are
thankful for His faithful leading and provision. We grow in our belief of
His sovereign work in our lives every day. 1t 1s He who will continue to
orchestrate events, arrange conversations, give protection, and change
lives by his grace. That is why we Christian teachers are in the public
square — the public school, LEJ

Ly Zillman (Concordia, River Forest B.A., 1976; M.A. Reading Instruction, 1994) and
Dona Davidbizar (Concordia, River Porest, M. Reading Specialist, 2000} kach in a
Chicaga, I1. area prlific elementary school. Prior to this Lyrine tanght Jor wrost of ber 16 years in
Lautheras Schools at St Pand, Medrose Pavk, 1L, Dona’s teaching bas beeyy devoled entively fo
shildien i1 the public sehools.
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literacy and reading instruction, today national research is also intensely
studying the integral components of successful numeracy and math
instruction.

Over the years, a body of rescarch and instructional practice contin-
ues to build a case for how more children may be successtul in the eatly
years of school. The current focus of the NICHD Early Learning and
School Readiness Program is “to identify early interactions with adults
and peers, the early childhood

education teaching methods
and curricula, and comprehen-
1| sive eatly childhood interven-
tions that support learning

and development, specifically
in domaing that prepare chil-

dren from diverse back-
grounds.” Developmentally appropriate, quality preschool expetiences,
motor development and parent training programs have demonstrated
success in reducing carly learning failuse. (Sornson, Preventing Learning
Problems) As the positive consequence of the “Matthew effect” takes
hold; students who believe they are good at academics and learning in
general have a tendency to be more successful throughout their school
career (Torgeson, 1998).
One School District’s Success Story

While some public school districts have continued to observe high
rates of reading failure and increasing rates of special education identifi-
cation, other school districts have focused on program or system
changes to reduce eatly learning failure. During the 1992-1993 school
year faculty of Michigan’s Northville Public Schools, guided by Robest
Sornson, then Hxecutive Director of Special Services, began early intes-
vention training, The State of Michigan’s total special education identifi-
cation rate averaged 10.8% of its studeat population compared to
Northville’s 10.2%. Over the next four years, the State of Michigaw’s
average for total special education identification increased steadily to
11.6% while during the same period of time Northvilles rate decreased
to 8.8%. During the 1996-1997 school year Northville Public Schools
began 2 pilot Instructional Support Team approach on one of its five
school campuses, Northville Public Schools defined Instructional
Support as a dynamic process of collaboration and team support which
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not hinder them, for the kingdom of heaven belongs to such as these”
{(Matt. 19:14 NIV),

Lutheran chusches exist in all fifty of the United States and beyond.
Parents and children alike attend weckly worship and bible study within
these congregations. Lutheran congregations continue to help establish
Latheran schools in their community. While a few Lutheran elementary
schools may be closing their doors, new easly childhood centers and high
schools have been established in recent years,

Lutheran churches and schools offer a loving support system to
assist parents in nurturing their children in a Christ-centered setting,
Some congregations are more cognizant of this fact than others and are
proactive in their approach to planning for this support system. In striv-
ing for excellence, the Lutheran system promotes quality school pro-

grams at all education levels,
from ecarly childhood to post-
graduate, utilizing current best
practices in educational and
brain research. As Lutheran
schools expand their reach to
embrace children within their
communities, on-going examination of programs being offered is funda-

mentally important.

Questions for Schools Committed to Promoting Harly Learning
Success to Consider

(Ramey & Ramey, 2004). Following are questions identified as dis-
cussion points while transforming Michigans Northville Public Schools
to a “Model of Eatly Learning Success.”

* Do we coasciously wotk to establish relationships with students

and parents?
¢ Do we use a consistent approach to behavior management?

¢ Do students feel emotionally and physically safe in our school?

* Do we establish procedures/routines for behavior, instruction,
and transitions in our school?

* Do we regularly assess what students know and can do (carricu-
lum-based assessment) so that we can effectively design instruction?

* Do we adjust instruction to meet the needs of all students (dif-
ferentiation)?
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groups. Consideration here might be to provide time and opportunity
for such gathering, While this wilt occur naturally in the lives of some,
the expectations inherent in the work of principals can sometimes mili-
tate against taking time to reflect on events with family and church
members, Structured gmes for retreat with congregational and family
members could help in this kind of reflection and development.

Implications for the educational development of principals for
Lutheran schools also emerge from the findings. 1t is evident that the
wotld view is strongly shaped by values, and that values act as a filter for
the acquisition of knowledge, the taking in. In order to grow, individuals
need to be encouraged to see events and experiences in new ways. This
will requise the development of situations that shake the filters or even
question the filters. Such development will need to begin with critical
reflection, Since the research demonstrates how powesfully the sub
rational and trans-rational values impact on the functioning of some
Lutheran principals, it would be useful for the Lutheran Church of
Australia to find ways to help principals become more attuned to their
own values and the impact these have on theis professional lives. The
techniques of Clinical Pastoral Education that the church uses in the
development of its pastors might well be adapted to use in the develop-
ment of the principals of its schools.

Finally, the Lutheran church should consider in what ways it could
continue fostering a strong culture of Biblical and theological study and
critical reflection for principals and potential principals. The current
opportunitics for study are limited and very dependent on the initiative
of individuals. 1t may be important to encourage and support young
educators who have the academic potential and the desire to broaden
their educational experience beyond the boundaries of Australia.

The accounts of these principals clearly show how challenging the
work of a principal can be. In the words of one, “I hope no one else
has to go through this,” but of course, someone will go through the
sleepless nights and anguish of trying to find the right thing to do. It is
part of our human journey. LEJ
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1. D. Carter Western Humanism — A Christian Perspective: A Gnide for
Understanding the Moral Decline tn Western Caltwre, North Canton, OH:
Photon Publishing, 2005

any have had the experience of coming upon some kind of

religious program or televised worship service while flipping

through the channels. If they pause to watch what is going os
or listen to the message, it is not uncommon for them not only to sec o
hear some things they find familiar, but also encounter other things that
— cither because of the style of delivery or the words used to convey th
message itself — just don’t sit right with them. They understand what th
speaker 1s trying to say, and may recognize, and perhaps even agree with
some of the presuppositions informing the speaker’s worldview, but it’s
just not the way they would say it, and may at some points even seem
wrong, in their opinion. That’s what it is like to read this book, the only
one offered so far by Photon Publishing, an independent operation run
by the author, John Darrell Carter, Ph.D.

According to the information provided on the back cover (and the
Photon Publishing Web site), this is the author’s first publication “in
Christian philosophy from a biblical perspective,” an interest he now ha:
time to pursue since his retirement as a scientist who holds 2 doctorate
“in the science of macromolecules.” No additional informaton is readi
ly available about the various scientific positions he has held “in govern-
ment, academia and industry,” but we do learn that he “became a
Christian after reading C. S. Lewis” ‘Mere Christianity’ while serving in
the U.S. Army during the era of Vietnam.”

One does not have to get too far into the book to begin experienc-
ing the mixed emotions or conflicted feelings alluded to above, giving it
what, at first, could best be described as an enigmatic quality. After fur-
ther review, however, what began to emerge was downright vexing, On
the one hand, a Christian reader will surely be ready and willing to
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space program, administered by NASA, operates on a philosophy
of atheism where image takes precedence over substance. One can
only wonder if NASAs unprecedented number of catastrophic
failures over the last few decades is a result of that agency’s
humanistic philosophical approach to its mission. NASA is an
organization that could do a good service to truth if it kept
humanistic philosophy out of its science. But NASA% leaders have
chosen the popular path, and secular humanistic scientists are so
good at intimidation that there is little chance for change in that
governmental agency.

One wonders, perhaps uncharitably, if Carter, at some point in his
scientific career didn’t seek, unsuccessfully, a job in the space agency.
Regardless, there is a tone of grudge settling that runs throughout the
book.

The wotk also has far too many mechanical /typogsaphical errors
and spelling errors to not be distracting, including repetitive passages
where it appears that the less preferred version during composition was
not deleted, quotes not closed, other punctuation problems, and both
random and consistent (“Fngles” for Frederick Fngels) spelling prob-
lems, most of which would have been caught by an editor who was not
also the author.

A book like this could have had some value as an introductory
{through relatively elementary and superficial) overview of the history of
several key figures in Western civilization. However, in light of the
authot’s bias, through which he interprets almost every historical event
and figure he describes (that humanism is the cause not only of every
societal ill, but also every moral wrong that befalls fallen humanity), this
effort is ultimately disappointing, at least to this reviewer. LEJ

H. Robert Hayes is Professor of Political Science at Concordia Usiversity, River Forest, 11
where, after serving jor sevesieen years ar Dean of Students, he bas retirned full-time to the class-
oo and the teaching of comrses in political soience and philosaphy.




bout a half century ago C.S. Lewis wrote a book

he cailed “The Screwtape Letters”” He wrote it a

a series of the letters from a high-ranking devil
named Serewtape to his nephew, a lower-ranking devil. I
the letters, Screwtape gives his nephew advice on how tw
persuade people on earth to fall away from God, The
book helped millions of its readers to see that the things
that threaten to disconnect us from our faith in God
don’t always come from obvious sources, but from sub-
tleties that cause doubt and despair.

If a more current letter were written to give advice
on how to pull principals away from their mission and
faith, it might be like the following:

My Dear Nephew,

You'd be well advised to get your client, the principal
to take criticism personally. Even though he probably
hears ten positive comments for every negative one,
emphasize the negative comments. Let him be consumed
by them. Try to make him bitter about remarks the stu-
dents, their parents, the teachers, or the boards may
make. Don’t allow him the time to cherish the apprecia-
tive words of others. Keep him from noticing the gen-
uine smiles of the kindergartners or the grateful words o

a school parent.

There are few tangible ways for a principal to assess
the results of his efforts at school. Use this to your
advantage. Instill doubts about whether he’s making a
difference in the lives of his students and their families.
Christians are constantly being reminded to be faithful to
their calling and to be assured of God’s presence.
Convince him to be skeptical of that.

Keep reminding him of the financial woes of the
school. Keep him wortied about how the bills are going
to be paid and whether or not enrollment figures will be
sufficient.

Aven though his God has gotten your client through
a lot of crises in the past, convince your principal to for-
et those previous experiences and to treat cach new
challenge as something beyond God’s control.
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Dorn’t be alarmed that your client is still going through the motions
of attending church each Sunday and participating in regular faculty
devotions. Get him to believe chat it’s simply part of his job, Do what
you can to keep him from thinking that he needs things like church and
devotions to be enriched. Don’t let him see how they can help sustain
him through the stresses of his daily life. Make him see them as just
mote tasks in an already busy schedule.

I am amused, my dear nephew, at the old saying, “Idleness is the
devil’s wotrkshop.” If people only knew how happy it makes me to see
principals work so hard and then feel guilty about enjoying a leisurely,
restful Sunday. Keep your client too busy to smell the roses. Help him to
find excuses for not taking a peaceful walk in the park. Few places on
carth age as densely populated as school buildings. Your client is con-
stantly around crowds of people. That’s good. It keeps him from the
solitude he needs to quictly treasure the love of his God.

Regarding your client’s prayer life, it’s best if you can dissuade him
from praying at all, but if he insists on praying, help him to get discous-
aged when his prayers aren’t answered the way he hopes. Coerce him
into being prescriptive in his prayers, telling GGod how to solve his prob-
lems. Teach him to evaluate the value of each prayer by the immediate,
apparent success it has. That should help to discourage him.

P’m picased that your client is allowing some of his students to irri-
tate him. Continue to use that to our benefit. Do what you can to make
him view his students as enemies, not children of God. Make him
obsess on the letter of the aw, or in this case, the student handbook.
Help him to see himself as the enforcer of the law, not the messenger
of the Gospel.

At all cost make sure your client avoids laughter. Laughter does our
side no good and should be discouraged. Tfun is closely related. 1t is of
little use to us.

I'm afraid that the principal understands too well that he influences
people most powerfully by his example. Steer him away from that,
Persuade him to believe that the anger he shows toward uncooperative
students or parents is simply righteous indignation. Emotional outbursts
are our friends. We don’t want those students to think that stressful situ-
ations can be handled in calm, caring ways.

This last matter, my dear nephew, is a delicate one. Your client scems
to have a sincere humility about him. That’s dangerous. People will sce

Lastheran Fducation Jonrnal « 1olwme 140, No. 4

Page 284



that and try to emulate it. Fortunately for us, humility is a tightrope walk
You can use it for our gain in either of two ways. First, you can get him
to lean too far to the right and fall off the tightrope by blaming himself
for every problem the school encounters. Make him guilt-ridden.
Destroy his confidence and self-esteem.

The other extreme is to get him to lean too far the other way and
become too enamored of himself. Let him believe that whatever suc-
cesses the school has had are because of him. Make him overly proud sc
that he doesn’t think he needs to listen to the teachers, parents, and mos
importantly, God. Help him forget that he is a servant. Christians who
understand their role as servants hurt our cause,

Principals have a powerful, loving, caring God to strengthen them,
But the good news is that they've got a difficult ministry. With consider-
able effort on your part, they can be made disconsolate and dispirited.

Best wishes,

Your Uncle. LEJ
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m on my way to New Orleans for a week of work

and ministry. Farlier this morning our ministry team

heard a sermon at the church that hosted us
overnight in northern Mississippi. Their ministry of hos-
pitality — week after week —is a true labor of love and
generosity. Thanks, Lord! But the most powerful messag:
my heart is taking away from the last twelve houss is the
experience of venturing out in faith without knowing
what this next week will bring,

Interstate 55 is a mere three miles from my house.
But the part of the very same highway that I'm on today
is more than 700 miles from my house, with another 300
miles to go before reaching our destination for the week.
One part of it is incredibly familiar. And the part we're

traveling at the moment is completely unfamiliar, yet
familiar at the same time, After all, an interstate is an
interstate, right? Or is 1t?
Traveling and Learning

As we each lead children throughout the year in our
classrooms, this interstate 1s, in a sense, a metaphor for
what happens each week and each day. The travel is both
familiar and new. The actvitics, centers, discussion, and
expetiences are both old and new at the same time. Aftes
a while teaching takes on a familiarity that says “I know
how to do this. Pve done it before” And at the same
time it unfolds into a dynamic novelty that also says
“Wow! I never thought of it like this before. This child
is challenging me to find new strategies, new answers,
new cuestions, new activities, new experiences, and new
ways of thinking about what teaching and learning are
and ought to be.

What are your children traveling through right now?
Are you exploring new pathways within the familiarity of
the daily-ness of learning together? Are you infecting
childten with your own love of learning and your excite-
ment of discovery?

The adventure of learning needs to be one that is
shared between teacher and student, Children learn more
from the process of learning than from the facts and
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concepts they are accumulating, They are learning Jow to learn while they
are deciding what to learn.
Structure and Novelty

One advantage of the familiarity of the interstate is the speed and
efficiency with which we can travel to a new destination. That’s another
metaphor for learning, The sameness of structure in the classroom pro-
vides the familiarity that allows the novelty of exploration to take place.
Children need both: structure and novelty; predictability and change;
reliability and adventure; sameness and newness.

Too much sameness breeds boredom. Too much novelty and change
feads to insecurity and loss of confidence. Too much of anything is not
a good idea.

Learning and Serving

My main reason for choosing to travel to New Orleans is a sense of
the need for ministry to the families we will impact. I am going in order
to be able to serve. In a sease, this too Is a metaphor for a classroom.
We travel into new topics and new ways of learning in order to serve
our students. We explore new ideas because our calling is to encourage
them, to help them learn. We serve. We encourage. We help. That’s
exactly what 1 plan to do this week. That’s what I attempt to do every
week with graduate and undergraduate students,

Others learn because they see us learning and want to share in the
excitement, Others learn because we encourage their leagning and walk
alongside by learning with them, Still others learn because we help them
by providing the materials and experiences that fuel their learning and
keep them energized.

Helping and encouraging others to learn is a servant activity. We are
not the resident experts who come to give information while others sim-
ply receive it. We are not the only source of information in the class-
room. Rather, we each serve as a guide, a resource, a catalyst, an encous-
ager. That’s ministry. LEJ
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What do the following phrases have in common?

*  Ministry in Teaching

¢ The Master’s Touch

*  Apples and Alleluias

*  Touching Lives: Yesterday, Today and Foreves

*  The Carpenter’s Tools

*  Divine Design

»  With Jesus I Reign

¢ Redeemed, Revived, Ready

As an educator in Latheran ministry within the range
of “rookie” through “emeritus,” you may casily associate
at least one of the above phrases with LEA's triennial
Convocation. Since 1984, cach of the cight themes has
highlighted God’s special call to serve through the min-
istry of Lutheran education. Numbers of participants
have grown over the years from several hundred to sever
al thousand. The scope of ministry hag been enhanced a;
individuals from the United States and at least eight othe:
countries have gathered to celebrate both the diversity of
those we serve and all that we have in common as
Chyistian servants. God’s baptismal grace makes us joyful
to serve together with one mission.

We are now just two years away from the next inter-
national gathering of Lutheran educators in Minneapolis,
Minnesota. Matk your calendar for April 24-26, 2008.
The theme for the next LEA Convocation will be
“Pountains of Faith and Knowledge.” We are reminded
in these words about God’s precious life-giving gift of
love through the blood of our Savior Jesus Christ. We
are called to “come to the unity of the faith and knowl-
edge of the Son of God,” (Fiph. 4:13) because we are
cleansed by the living water that Jesus gives. “The water
that I shall give him will become in him a fountain of
water springing up into everlasting life”” (John 4:14),

Latheran educators are the fountains that flow from
the living water. The energy, direction, pattern and
strength of each fountain varies from person to person,
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The directions that the flowing waters take will be formed by the chil-
dren, youth and adults whom we serve. Needs vary from day to day,
conditions require our flexibility, and obstacles necessitate our changing
course. However, the fountains that spring from the living waters of
Jesus continue to flow strong, They are even stronger when we combine
our resoutces and navigate the channels together. This is one key goal of
the Convocation.

Are you ready to gather together in the baptismal waters with thou-
sands of your colleagues in Christ? Are you prepared to be drenched in
the cascade of fellowship, spititual development, professional growth,
and global insights that await you in Minneapolis? Watch for further
information to he available in coming months. Let us know how you
would like to be involved. We look forward to diving into the refreshing
and renewing fountains of faith and knowledge with vou and your staff

in 2008. LEJ
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colleague of mine officiated an eighth grade girl

basketball game over the weekend. An irate par-

ent, bothered over some of his calls, accosted
him afterwards and asked for his full name and where he
worlked.

A recent parent conference replayed an all-too famil-
iar scene: mom and dad were furious and at their wits’
end over their freshman daughter’s poor grades. The
daughter does whatever it takes to just get by. They
begged for the teachers” help in turning their daughter
around.

A colleague confronted another colleague in the
school parking fot with a rage-filled tirade after being
asked to trim his extracurricular program because it was
interfering with the participating students’ classtoom per
formance and other extracurricular involvement.

There are probably many and varied dynamics at
work in all those involved in the above incidents. Many

books, conferences, and workshops could be formulated
from similar examples and focus on societal changes to
individual psychology. I want to suggest one common
denominator, however, that rascly gets our attention.

We have a problem that surfaces quite often in our
Latheran high schools. More accurately, we have symp-
toms of a deep problem that rise to the foreground
throughout a school year. The flesh of students believes
that life is hidden in athletic prowess, academic achieve-
ments, or boyfriend/gitlfriend relationships. The flesh of
staff believes that life is hidden in successful programs,
well-run classrooms, or sterling reputations. The flesh of
parents believes that life is hidden in well-behaved chil-
dren, public image, or cooperative teachers.

These beliefs are idolatrous. Like Martha, we become
“anxious and distracted over many things” and forget
that we need only One thing, (Luke 10:38-42) In our
desperation and fear that we might lose the very thing we
think we need, we lash out at those around us who
threaten us, who block our goal. We become angry and
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accuse teachers, administrators, parents, students, and more subtly, God.

We fret and it leads to evil: wrath, malice, slander. We become bound
and blind and the more we discuss with others the trials and afflictions
tormenting us, the more embedded we become in our idolatrous beliefs.
We plot, we scheme, we manipulate. Many well-meaning people console
us and give advice. But we need to hear Truth that will set us free

“Set your minds on things that are above, not on things that are on
earth. Por you have died, and your life is now hidden with Christ in
God” (Col. 3:2-3).

We no longer need to clamor for this or for that. Our identity is
firmly and safely anchored in heaven.

Lutheran schools have this liberating Truth, And we get to proclaim
it daily to young people who are trying to “find their life”” "The Good
News is that Life has already found and called them.

The next time you find yourself listening to someone’s squabble
down here, take a moment to repent of your own temptation to idolatry.
Rest in your forgiveness won by Christ. And then speak the Truth in
love that your neighbor needs to heas: “your life is now hidden with

Christ in God.” LEJ
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ceording to our good friend Noah Webster (did

you know his wife could not get a word in edge-

wise?), “Habit™ is defined as a “frequent repeti-
fon.” And the word “Holy” means “set apart to the
service of God” Put them both together and we have
Holy Habits. Let us take a look at these Moly habits that
are so important in our own faith lives.

Another term that helps us to consider how we live

out our joy-filled lives in the Lord, is “Resurrection
Routines.” Resurrection Routines, or Holy Habits, help

us to focus on some basic behaviors that we have that
enable us to center on Christ, the Lord of ali of life

Mark Buchanan, in his book “Your God Is Too
Safe,” defines Holy Habits as “... the disciplines, the rou
tines, by which we stay alive and focused on Christ. At
first we choose them and carry them out; after a while,
they are part of who we are. And they carry us.”

Holy Habits can train us to focus on God, instead of
all of the other “stuff” that gets in the way, like sched-
ules and lesson plans and meetings and disagreements
and turf wars and our own egos, to name just a few.
Holy Habits help to convince us that thesre is much,
much more to life than who wins the Wotld Series (spo-
ken by a true Cubs fan) and why there is so much traffic
today and how come everybody clse’s kid is doing better
than mine. IHoly Habits are ways that God allows us to
re-focus and to prioritize our lives, beginning at the
Cross and the Empty Tomb. Holy Habits are not shrewd
gimmicks for tracking an elasive deity. They are, rather,
ways of tracking oursclves down in our elusiveness of
cither being still and knowing He is God or making every
effort and knowing the same. They are ways of breaking
and mending our own human ways, They are ways of
flecing boredom rather than God.

So, friends, what are some of your Holy Habits?
And what other Holy Habits might we want to test out
in the days and weeks ahead? When I've asked this
guestion at various conferences, I've received these kinds
of sesponses:
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*  Daily morning prayers.

*  Playing reflective music.

*  Walking each day with the Lord, for both physical and spiritual
exetcise,

«  Having a place to study in my own home.

* Singing wherever I am.

*  Regular worship each week,

*  Personal reading of the Scriptures (and not just because I'm
preparing for a class or an assignment.)

» Laughing as much as I can, especially at myseclf,

*  Getting enough sleep, so I can handle the day’s chalienges.

«  Caring for people, one person at a time.

¢ Taking time out of my day for myself.

*  Qreeting cach person 1 meet with a smile and “hello.”

*  Doing something for someone else, intentionally, every day.

*  Reminding myscif at night that I am Baptized and forgiven,
especially if T have had a horrible day.

And on and on and on,

What are some of your Holy Habits? One such Holy Habit could be
to make a list of your Resurrection Routines and share them with others.
How about listing them at your next staff meeting, or family discussion,
or social function with your friends? This habit of sharing these choice
behaviors might just become a Holy Habit in itself.

In our culture, the word “habit” has taken on too much of a nega-
tive connotation, as if it is a “bad” habit. Not so. Habits can be affirm-
ing, useful, necessary, as long as they are seen as means to an end and
not ends in themselves. Holy Habits help us to focus on the Lord in our
daily lives, help us to find the refreshment and energy through the Word
and the Sacraments, enable us to serve other people, and provide great
oppoertunities to celebrate life to the fullest. Let’s hear it for Holy Habits,
and Resugrection Routines, Anything that we do to help remind us of
out connection to the Lord and the fact that He continues to allow us to
“practice the Resurrection”, is a great habit and routines that needs to be
fostered, developed, and increased.

May each of us continue our Holy Habits and Resurrection
Routines. In doing so, we will continue to be blessed, and we will contin-
ue to be blessings to so many others ...in the Holy and Resurrected

name of Jesus, LEJ
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am penning the words of this column on the

Tuesday before Ash Wednesday and the beginning

of Lent. This juncture on the Christian calendar
seems odd to a great many people. The call of Lent is
one of discipline, sacrifice, and sober reflection on the
sufferings of Jesus. How strange for a civilization that
works all year to eradicate suffering and to heartily and
fustfully celebrate life to move in another direction entire-
ly (in fact, this evening — “Fat Tuesday” - will see more
than its share of last minute flings and parties). We have
never quite shaken off the advice of an 18th century
philosopher to cultivate “the greatest happiness for the
greatest number.”  Indeed, there is nothing most of us
would rather do than mass produce happiness. And yet,
the Lenten Season bids Christians to “share in His suf-
fering” (Romans 8). And so we carefully and deliberately
meditate on the vanity of the wotld, the necessity of
repentance, and the Passion of Chyist.

Educators — especially Lutheran educators — know a
thing or two about sacrifice, discipline, and suffering of
course. IFrom the sacrifice of time with our own families
for the sake of our students; from engaging in a noble
profession without great financial reward (and some-
times, respect); from frustration and disappointment
when school budgets are deemed expendable; from so
many othet perspectives, we frequently think about our
own sclf-sacrifice and difficulties.

However, Lent calls us to “share in His suffering,”
That is the key. It is in the suffering of the Lotd that we
are reconciled to God; His sacrifice, not ours; His will,
not ours; His life, not ours, That is the message of Lent
as it is understood in the Church of the Reformation. Is
salvation centeted in our works and our sacrifices and
our suffering, or in Christ and His suffering? It makes all
the difference in the world for our faith. Ultimately, our
suffering does not matter. We can deal with it if our lives
are not centered in ourselves. But the suffering of Christ
does matter for, “He was bruised for our iniquities...and
with His stripes we are healed.”” This understanding will
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deliver us all our fives from every temptation to false martyrdom,

The formula for the Lenten Season is simply this: we share in the
sufferings of Christ in order to share in His resurrection. All of us who
tive and work at Concordia University here in River Forest wish you a
happy and joyous Faster celebration. LEJ
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